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· Abstract:

Herrington, Anne and Charles Moran. “The Idea of Genre in Theory and Practice: An Overview of the Work in Genre in the Fields of Composition and Rhetoric and New Genre Studies.” Genre across the Curriculum. Eds. Anne Herrington and Charles Moran. Logan: Utah State UP, 2005. 1-20.

Functioning as both an introduction to the text and an introduction to the study of genre in composition and rhetoric, Ch.1 offers something of a historico-theoretical overview. The basic distinctions between genre as ideal form and genre as socially negotiated convention emerge from this history, as do the primary impacts the modes have had on genre-based approaches to teaching. The WAC connection is made when the authors suggest that the writing to learn strand of WAC tends to avoid teaching using genres as some advocates characterize genres as too prescriptive and not exploratory enough, while the WID model of WAC aligns itself more fully with genres as the experience of writing in one’s discipline or profession. The authors see possibilities for using genres, even to learn, but suggest that we should not teach genres as static, as textbooks seem always to suggest they are, but rather that we should teach them as alive and enmeshed in power struggles.

· Quotes + Accompanying Questions

“In Britton’s view, school writing focused too intensely on the transactional, leaving little room in the curriculum for the expressive and its consequent participation in students’ personal growth. In the writing classes that followed the ‘personal growth’ model, transactional writing was devalued, and this closed off the possibility of explicit teaching of the kinds of writing we do to ‘get things’ done,’ including the genres of academic writing” (5). 

Though Britton was talking about secondary schools and was suggesting that students needed that personal growth through expressive writing before they could move on to transactional writing, does his critique apply in any way to us? Can we assume that students have gone through the expressive writing prior to getting to us and can we then scaffold on top of that experience (or not)?

“ . . .’Writing to learn’ pedagogy came to be characterized by a focus on the value of writing for the learner and less so for its social function for readers, which mean a de-emphasis on genres and an emphasis on exploratory writing to a teacher in an assumed audience role as participant in a ‘teacher-learner dialogue.’” (8)

“The other strand of writing across the curriculum scholarship, characterized as ‘writing in the disciplines,’ focused on having students learn the ways of writing and reasoning assumed to be characteristic of academic contexts” (9) 

We have chosen the WID approach over the writing to learn approach. To what extent does writing to learn still play a role in our pedagogy? 

“Both the Axelrod/Cooper and the Trimbur texts, despite their attempt to construe genre as rhetorical action, too often slide toward a representation of genre as decontextualized form. As Alan Luke has noted,’ The danger lies in going too far towards analyzing and reproducing genres, in effect freeze-drying them in a way that would obscure the dynamic cultural, economic and political forces vying for airspace and airtime, image and voice’” (15). 

Given that Call to Write is critiqued in this chapter (and the suggestion is that no textbook will entirely meet the critique), is there anything we can do as teachers to forestall freeze-drying? And how far is “too far”?

· Overarching Questions

I draw these questions from the chapter itself, page 1

· What are genres in writing? Do they exist as ideal forms in an empyrean, or in the structures of the brain? Or are these forms to be found in the language that participates in recurring social action?

· How are genres, once described and understood, best taught and learned?

