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A teacher of PSY 201—Controversial Psychological Issues—who participated in the speaking and writing across the curriculum program’s faculty seminar at North Carolina State University, developed an assignment for her class that asked students to give a multimodal presentation, consisting of an oral presentation and a handout that supplemented it. Consultants from the speaking and writing program’s assessment group served as peer reviewers for  assignment when it was implemented, discovering that students interpreted the assignment differently, used the visual support document differently, and performed with varying degrees of competence partly due to different understandings of the multimodal genre assignment. Although the chapter retells the story of the development, implementation, and review of the assignment, its theoretical focus is grounded in genre theory discussions of hybrid genres and evolving genres.
“Genres . . . are context-specific manifestations of discursive and rhetorical actions that become normative through repeated use. For this reason, they often emerge as “hybrids” or blends of other genres, simultaneously realizing different forms, functions and characteristics” (172).

“. . . students apply broad schematic representations to the genre first, placing it into the best-matching ‘meta-genre’ category” (174).
“The semester-long, biweekly [faculty] seminar is designed to help faculty incorporate both formal and informal writing and speaking into existing courses, with special attention to learning goals, assignment design, and assessment” (178).

“. . . this range [of student-generated handout formats and their use] clearly shows that unfamiliar genres require more instructional support than most teachers are used to providing in content area courses” (182).

“Our analysis suggests that although students’ performances variously interwove or kept separate the oral and written components of the assignment, generally they interpreted them as separate, familiar genres that they were asked to link together. Lacking schemas or operational knowledge for creating a single, multimodal genre in which the written/visual and spoken texts could strategically and artfully reinforce each other, they prepared each as a separate communicative medium” (186).

1. How might we adapt the multimodal, hybrid genre assignment or some variation of it to one of our classes?

2. What kinds of activities might we borrow from NCSU’s program to stimulate written, speaking, and visual communication across campus?

3. After reading this chapter, what practices might we consider adopting or modifying for faculty development efforts in areas such as peer review or assessment?

4. What do you think we learn from this chapter about

· Assignment instructions

· Students’ interpretation of assignments and their resulting performance

· Multimodal genres?

